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This Policy should be read in conjunction with:

e SEN Policy

e EYFS Policy

e EAL Policy
INTRODUCTION

At The Axis Academy, we are dedicated to delivering a curriculum that thoughtfully
supports each pupil's unique needs, with a particular focus on students facing mental
health challenges. Our therapeutic approach to education aims to foster a love for
learning in pupils of all abilities by providing meaningful opportunities for enquiry-
based learning.

Our staff work together to develop effective plans, resources, and teaching strategies
that enrich our learning environment. Drawing on insights from other SEMH schools,
professional expertise, external support agencies, and recent academic research, the
Axis curriculum is intentionally designed to be multi-faceted and adaptive.

Our pupils benefit from personalised learning targets supported by detailed profiles,
encouraging both academic progress and personal growth, making sure we meet
students where they are at. We believe in nurturing each pupil’s aspirations and
personal development, helping them thrive at their own pace and ability level. Our
ulfimate goal is to inspire lifelong learners who contribute meaningfully to their
communities and to modern Britain.

The curriculum at Axis is delivered flexibly to align with each pupil's individual learning
profile. Subject leaders develop overarching schemes of work, promoting a steady
journey of learning outcomes. Lessons are well-sequenced with clear learning
intentions, and activities are thoughtfully scaffolded to suit pupils’ individual needs,
abilities, learning styles, and developmental stages. Staff regularly engage in sharing
and shadowing best practices within and outside the academy, ensuring pupils have
access to high-quality learning experiences and achieving accelerated, positive
progress in line with the trusts high aspirations for our students.

Assessment is an integral part of our approach, occurring continuously with periodic
reviews that encompass both formative and summative evaluations. Curriculum
development and review are central to our school's growth and improvement. Our
commitment is to a curriculum that is rich, balanced, and deep, prioritising the
personal development of each pupil and striving to create a nurturing, inclusive
educational experience for alll.

CURRICULUM INTENT: AIMS AND OBJECTIVES

At the Axis Academy we have designed a curriculum to excite, inspire and engage
our pupils to become lifelong learners ready to take on the next phase in life equipped
with the afttributes, skills, knowledge, understanding and qualifications they need to
be successful in their futures. Our rich and deep curriculum covers a wide spectrum of
opportunities both academic and non-academic to ensure our young people enjoy
and engage in their learning.



file:///F:/Axis/Policies/SEN%20Policy%202020.docx
file:///F:/Axis/Policies/EYFS%20Policy%20Jan%202020.docx
file://///aa-file/staff-home$/RLockett/Downloads/EAL%20Policy.docx
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Our vision is that when a pupil leaves The Axis Academy they will:

e have plans in place for their future

e enjoy learning and see the value of lifelong learning

e have respect and understanding for themselves and others, regardless of
differences

e have productive roles as a contributing member of society
know how to maintain a healthy body and mind

¢ have achieved their best possible academic outcomes

The Axis Academy sees the importance of developing all aspects of a pupil's
character and so offers a holistic education promoting progress in all areas — socially,
intellectually, creatively and culturally. Fundamental to this is equipping pupils with the
tools to support their mental health now and in the future.

The delivery of the curriculum ensures pupils learn and remember more, extend their
knowledge and are given opportunities to make concrete links between topics and
subjects. At the heart of the Axis curriculum is the development of pupil interests and
talents. Using an enquiry-based learning approach we promote creativity and
leadership within our pupils to support them becoming lifelong learners with the skills
and attributes they need to succeed in careers that we don’t yet know due to the
rapidly changing world we live in. Therefore, the enquiry-based curriculum needs to
be rich, deep, aspirational, creative, relevant and meet the needs of our pupils,
following a comprehensive programme of subjects with a strong focus on reading
and literacy. Pupils will hone their leadership skills through a range of activities
including The Duke of Edinburgh Award, and many sporting opportunities and
extracurricular activities.

Formative assessment is planned to ensure the curriculum is effective and that it is
pitched at the correct level for our students. The Axis curriculum is carefully sequenced
with fimely support and intervention to fill gaps in learning, allowing pupils to make
accelerated progress. Our curriculum allows for individual, personalised pathways to
support individual needs and build upon pupils’ prior knowledge whilst providing
appropriate challenge.

At the Axis Academy it is important that we recognise pupils’ personal starting points;
we acknowledge some may have not had a positive experience of education and it
is our job to change this. We believe in learning for enjoyment and equipping our
pupils for the world beyond school and lifelong learning.

ALTERNATIVE CURRICULUM PATHWAYS

Horizon is out KS3 alternative pathway that focuses on bridging a KS2 and KS3
approach by offering more time with a consistent teacher and support staff, an
increased focus on basic skills as well as giving prominence to developing important
life skills. There is an increased emphasis on emotional literacy and developing skills
to support engagement with learning.

Ignite is our KS4 alternative pathway that has a clear purpose of ensuring that
students are as prepared for life beyond Axis as possible. A suite of most appropriate
examinations are accessed (usually BTEC, Functional Skills and at fimes, some GCSE




option subjects). There is an increased focus on embedding basic skills as well as
giving prominence to developing important life skills. There is an increased emphasis
on emotional literacy and developing skills fo support engagement with learning.
The students in Ignite are offered a range of off-site experiences to develop skills,
talents and resilience that can be used in further education and future employment.

THE CURRICULUM IN KEY STAGE 2- LESSONS PER WEEK:

Literacy

Numeracy

Science

Topic

Qutdoor Education / PE

Art/DT

Food

ICT

PSHCE including Zones of Regulation

Careers
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THE CURRICULUM IN KETY STAGE 3 - LESSONS PER WEEK

English (including drama)

Mathematics

Science

ICT

Humanities

Art

DT

Religious Education

Food Technology

Outdoor Education

Physical Education

Careers

PSHCE including Zones of Regulation
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KEY STAGE 4 CURRICULUM - LESSONS PER WEEK

English Language and Literature

Mathematics

Science

Food

PE

PSHCE including Zones of Regulation

Careers
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KS4 Options

At the end of Year 9 pupils choose three options. These options include but are not
limited to:

e History e Triple science

o Geography e Vocational courses

o |ICT @Reaseheath College such as
o ART Animal Management, Motor

e Media Vehicle, Agriculture

e PE e Performing Arts

o DT e Religion & Ethics

e Food e Sociology

The qualification will be decided by the subject teacher and will be appropriate to
the pupils’ academic ability. These will include GCSE and BTEC. All pupils will be
entered for English and Maths Entry Level and/or Functional Skills Level 1/2 and
Science Entry Level throughout KS4.

PSHCE and Zones of Regulation

PSHCE will be delivered weekly by form tutors. Lessons will be based on the three
areas: health and wellbeing, relationships and the wider world. A range of topics will
be covered over the year within the three areas including British values, RSE, life skills,
mental health and the law. The PSHCE curriculum has been designed to give pupils
the age relevant information they need to become well-rounded individuals,
prepared the world after they leave the Axis Academy. As part of the PSHCE lessons,
pupils will follow the Zones of Regulation framework and will be taught about the 10
concepts, which cover understanding and managing their emotions and emotion
regulation.

CURRICULUM ENRICHMENT

As we are passionate about educating the whole child at The Axis Academy, pupils
take part in enrichment activities each Friday afternoon. Pupils benefit from an
extensive range of extracurricular activities giving them every opportunity to
parficipate in a wide range of pursuits to develop their skill and personalities such as:

e Cooking e Duke of Edinburgh
e Various sporting activities e Debating/Ethics club
e Gardening e Gym
e |ICT e Hairand beauty
e Board Games/Lego e Walking
e Card games o Art
e Gaming e Drama
ASSESSMENT

Teacher Assessments
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It is key that all stakeholders (pupils, staff, parents/carers) understand current
academic performance across subject areas, how this relates to previous assessments
of their knowledge, skills and understanding, and also indications of future
achievements.

The tracking of assessment data allows us as a school to deploy the necessary and
specific interventions to ensure that pupils make at least expected progress, if not
accelerated progress. Our focus is on using data to inform next steps in teaching and
learning.

In order for this to be accurate and effective, a uniform system and method must be
implemented for comparison, as a pupil navigates from Key stage 2 into Key Stage 3
and then onto Key Stage 4

Current performance data is mapped against individual targets, which are derived
on entry to school.

The times and associated circumstances at which pupils transition to Axis are diverse
and transition data is variable (if available) meaning this is often not truly reflective of
potential due to external factors. As a result, it is imperative that we make a holistic
judgement and create an appropriate profile from information available or by
conducting selected transition assessments.

At the end of Autumn term 1, a baseline of where pupils are working at is determined
in each subject area. This is then used to frack progress across the year. This includes
a reading and spelling age, CAT4 tests and teacher assessment.

KS2&3

Half-termly Schemes of Learning for each subject will identify the intended concepts
and skills, against which the degree of pupil ability and understanding will be
measured. This will be simply broken down into just five grades:

Below, Emerging, Developing, Secure, Mastered
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2 E . Student has demonstrated a basic understanding of some of the
merg] ng small steps covered within the assessment during this window.
There are gaps that remain in their knowledge and
understanding linked to the curriculum that they have been
studying.
. Student has demonstrated understanding of most of the small
3 Deve lo P] ng steps covered within the assessment during this window. There
are only a small number of gaps that remain in their knowledge
and understanding of the curriculum that they have been
studying.

For KS3, the curriculum content will be derived back from intended Key Stage 4
knowledge, skills and understanding that will be required to allow pupils to be “GCSE
ready” at the end of Year 9, therefore Schemes of Learning will be progressively more
challenging each term/year, revisiting and compounding topics and skills.

KS4

Progress and assessments will be graded to show current attainment against GCSE (or
equivalent) grades using the Yes Trust Assessment Model, allowing pupils to make
incremental progress across the GCSE grades and for them to able to recognise the
progress they are making.

At each half termly data collection point and during the term, pupils will be assessed
(both formatively and summatively), end based upon their demonstration of
understanding, retention of knowledge and the application of skills.

Please note: Termly data will be working at grades, not predictions.

e The expectation for progress across a year is one GCSE grade of progress. This is
then recorded cumulatively and monitored in Pupil Progress Meetings by subject
teachers and SLT.

Above target Over 1 level of progress
On target YES Trust target 100% of a level

Above national 80% of a level

National Average National target 66% of a level

e Eachterm dataisreported to parentsin a written progress report and once a year
pupils will receive a full written report.




=8 YOUTH

L @ ENGAGEMENT
™Y SCHOOLS
hmd TRUST

e Termly Pupil Progress Meetings (core subjects) between subject teachers and the
Senior Leadership Team, are held in order to track pupil progress and identify
groups and individuals above/at or below target. Action plans for individuals and
groups below target are drawn up and reviewed during these meetings. Pupll
progress monitoring (for all other subjects) documents an action plan to support
all pupils at risk of not making at least expected progress.

Form Tutor Involvement

e Form tutors monitor pupils in their form and speak to SLT if they think that a pupil
needs closer monitoring

e Regular contactis made by Form Tutors to all parents and carers of children in their
form to include discussion on their child’'s progress through either phone calls or
Dojo messages.

Assessing Pupils’ Work

e Assessments form the basis of pupils’ progress in each subject.

e Progress is assessed to show attainment against national benchmarks at KS2 and
4. Progress in KS3 will be tracked against the Axis KS3 Assessment model.

e Assessments take the form of continual assessment considering both classwork and
formal written assignments or tests.

e Pupils are told in advance the requirements of assessments.

Frequency of Assessments

There are different assessment periods across the year for all pupils which are
calendared. These include NGRT (reading), NGST (spelling), CAT4 assessments twice
a year and regular teacher assessment judgements. Key Stage 4 pupils will carry out
3 rounds of mock exams to help them prepare for formal examinations. Year 10 will sit
their mocks at the end of the academic year and Year 11 will sit mock exams in
November and again in February.

Grouping of Pupils

SLT, in consultation with subject teachers, are responsible for placing pupils in
appropriate groups. All decisions concerning grouping consider pupil ability and
attitude. Professional judgement is still required to ensure the individual child’s needs
are accounted for.

FEEDBACK
What is feedback?
Feedback can take different forms: peer, self, teacher marking, or verbal.

The most important reason to check and assess work is that it enables the teacher to
give feedback. This then informs the teacher of the progress a pupil is making in their
subject area. This then allows for focused planning which is tailored to the needs of
individual pupils and that leads to further progress. Formative feedback for pupils —
whether this is based on teacher or peer assessment - is much more useful for the pupill
than simply knowing the mark achieved in an assessment.
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To help pupils make progress

To give pupils dedicated time to reflect upon their learning and know how to make
improvements

To inform our planning and structure of the next phase of learning

To facilitate effective and realistic target setting for pupil and/or the teacher

To encourage a dialogue to develop between the pupil and teacher

To encourage pupils to have a sense of pride in their work

identify common mistakes, with a focus on the development of literacy skills

Principles

Feedback should be timely and respond to the needs of the individual pupil so
that they can actively engage with the feedback. On the spot feedback is most
effective.

A dialogue, verbal or written, should be created between teacher and pupil.
When marked books or assessments are returned to pupils it is essential to allow
time for pupils to read the comments and engage with feedback.

Pupils should be encouraged to assess their own understanding against the
learning intention and success criteria.

Peer and self-feedback is a valuable tool for learning that should occur regularly,
but it needs to be well structured by the teacher.

Type and frequency of verbal feedback

This is the most frequent form of feedback.

It has immediacy and relevance as it leads to direct pupil action.

Verbal feedback may well be directed to individuals or groups or pupils; these may
or may not be formally planned.

Verbal feedback is recorded in books as VF

Type and frequency of written feedback

The frequency of each type of written feedback will vary between subjects and
key stages; books are marked with written next steps at least once a week.

Some subjects that are more practical may well not have detailed written
feedback. However, pupils will still receive feedback from teachers on their work
regularly.

Detailed feedback clearly identifies the strengths and areas for improvement that
pupils will then act upon.

Maintenance marking may identify specific issues such as key words, literacy and
presentation issues and pupils should act upon these. Staff will follow a whole
school literacy marking policy to support pupils in developing these skills.

Type and frequency of peer feedback

This is shown by research to be one of the most effective modes of feedback.
Effective peer feedback is rigorously structured and modelled by the teacher.
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e Pupils need to be well trained over time to effectively peer assess one another. This
process will be clearly led by the subject teacher.

Type and frequency of self-feedback

e Similar to peer feedback, pupils need an explicit and clear structure to identify
their learning needs.
e Teacher share success and/or assessment criteria where appropriate.

MONITORING AND EVALUATION

e The Deputy Head (Strategic Curriculum Lead) along with the Curriculum Team
(including SLT) monitor pupils’ work to review the quality of the curriculum,
feedback, marking and pupil progress.

e The Senior Leadership Team monitor the impact of the policy as part of the QA
process.




