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THE YOUTH ENGAGEMENT SCHOOLS TRUST - POLICIES

1. Vision and Core Principles

This Trust is committed to ensuring that all Cared for Children (CfC) and Previously Cared
for Children (PCfC) experience:

Child-centred practice — every decision prioritises the lived experience, voice and
needs of the child.

Avuthentic relationships — consistent, frusting, and attuned relationships with key
adults.

Adaptive and responsive provision - flexible approaches recognising individual
journeys and barriers.

Trauma-informed practice — understanding that many CfC have experienced
frauma, abuse or neglect, and ensuring this shapes all aspects of support.

We recognise that educational attainment cannot be separated from emotional
wellbeing, belonging and safety. CfC are among the most vulnerable learners and
require intentional, relational and therapeutic support to thrive.

2. Purpose

This policy outlines how the Trust will:

Promote educational achievement, stability and wellbeing

Fulfil statutory responsibilities for CfC and PCfC

Ensure a consistent Trust-wide approach rooted in frauma-informed principles
Reduce barriers to learning and improve life chances

3. Legal and Statutory Framework

This policy reflects:

Children Act 1989 (definition of children in care)

Children and Social Work Act 2017

DfE Statutory Guidance: Promoting the Education of Looked-After and Previously
Looked-After Children [gov.uk]

Key expectations include:
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Local authorities must promote educational outcomes via Virtual School Heads
(VSHs)

Every CfC must have a Personal Education Plan (PEP)

Schools must promote high aspiration, stability and inclusion



https://www.gov.uk/government/publications/promoting-the-education-of-looked-after-children
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4. Definition

A child is considered Cared for if they are looked after by a local authority for more than
24 hours, including those under care orders, voluntary accommodation or emergency
protection. They fall into four main groups:

= children who are accommodated under a voluntary agreement with their parents
(section 20)

= children who are the subjects of a care order (section 31) or interim care order (section
38)

= children who are the subjects of emergency orders for their protection (sections 44 and
46)

= children who are compulsorily accommodated - this includes children remanded to
the local authority or subject to a criminal justice supervision order with a residence
requirement (section 21).

The term ‘In Care’ refers only to children who are subject to a care order by the Court
under Section 31 of the Children Act 1989 - they may live with Foster Carers, in a
Children's Home, in a Residential School, with relatives or with parents under supervision.

Children who are cared for on a voluntary basis are ‘accommodated’ by the local
authority under Section 20 of the Children Act — they may live in foster care, in a
children’s home or in a residential school.

All these groups are said to be ‘Looked After Children or Children in Care’. They may be
looked after by the Local Authority or may be in the care of another authority but living
locally.

“Previously-children in care” are defined as:

Children who are no longer looked after by an LA in England and Wales because they
have either been adopted or are the subject of an adoption, special guardianship or
child arrangements order.

Children who were adopted outside England and Wales from ‘state care’ (care that is

provided by a public authority, religious organisation, or other organisation whose main
purpose is to benefit society).

5. Trust Ethos: A Trauma-Informed Approach

Across all academies, we will:

pg. 3




(3 Egg;}éwgm
THE YOUTH ENGAGEMENT SCHOOLS TRUST - POLICIES Y E L) sChooLs

5.1 Understand Trauma

¢ Recognise that behaviours may reflect unmet needs or trauma responses
e Avoid punitive approaches where possible
e Prioritise regulation, safety and connection

5.2 Build Relationships First

¢ Provide each CfC with a trusted key adult
¢ Ensure consistency of staffing wherever possible
¢ Value relational practice over compliance-driven systems

5.3 Create Safe and Predictable Environments

e Use structure, routines and clear expectations
e Provide calm spaces and emotional support
e Anfticipate triggers (e.g. transitions, curriculum content on families)

5.4 Respond to Individual Need

e Personalise curriculum and pastoral support
¢ Adjust expectations where required while maintaining ambition
e Recognise that progress may be non-linear

6. Key Principles of Practice

The Trust commits that all academies will:

¢ Place the child’s voice at the centre of all planning and review

¢ Maintain high aspirations with appropriate support

e Ensure equal access to all opportunities, including enrichment

e Workin strong partnership with carers, social workers and external agencies
e Promote stability, belonging and identity

¢ Intervene early where progress, attendance or wellbeing declines

7. Roles and Responsibilities

The roles and responsibilities set out in this section reflect the statutory requirements
placed on schools and trusts by the Children Act 2004, the Designated Teacher for
looked-after and previously looked-after children statutory guidance, and Keeping
Children Safe in Education. These updates extend duties beyond children currently
in care to include those who are previously looked-after (through adoption, special
guardianship, or child arrangement orders), children in kinship care, and those with
a social worker. The purpose is to ensure that schools champion the educational
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achievement and welfare of these pupils, embedding inclusive practice across
leadership, governance, and classroom provision.

7.1 Trust Board and Local Support Boards/Education Review Groups

e Ensure statutory compliance and strategic oversight
e Monitor outcomes for CfC across the Trust
e Champion inclusion and equity

7.2 Designated Teacher (Statutory Role)
Each academy will have a frained Designated Teacher who will:

e Be a champion and advocate for CfC - Promoting a culture of high expectation,
aspiration, and inclusion

e Ensure all CfC have high-quality, termly reviewed PEPs

e Track progress, attendance and wellbeing. Promoting educational stability,
including ensuring that school admissions, attendance, and any decisions about
elective home education or alternative provision take full account of the child’s
safeguarding and educational needs.

e Coordinate multi-agency working

e Support staff to implement trauma-informed practice. Acting as a source of
advice and support for staff, governors, and carers on meeting the needs of
children in care and previously looked-after children.

¢ Helping staff fo understand barriers to learning and wellbeing faced by children

in care, previously looked-after children, and those in kinship care, and modelling

strong inclusive practice.

Ensure effective use of Pupil Premium Plus funding

Promote student voice in all decision-making

7.3 Headteacher
The Headteacher will ensure that:

e The policies and procedures adopted by the Trust Board are fully
implemented in their academy(s).

e Sufficient resources, time, and professional development are allocated to
enable staff to discharge their responsibilities to children in care and
previously looked-after children.

e The Designated Teacher has appropriate seniority, training, and support to
carry out their statutory role.

e Atftendance, safeguarding, and inclusion policies take account of the
heightened vulnerabilities of children in care, previously looked after children,
and those with a social worker.
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7.4 All Staff Volunteers and any Alternative Providers we utilise
All staff will:

¢ Know how to recognise the signs and symptoms of abuse, neglect, or
exploitation.

¢ Understand their safeguarding responsibilities and respond appropriately to any
concerns, including disclosures from pupils

¢ Maintain a frauma-informed, relational approach

¢ Understand the impact of care experience. Be aware of the particular
safeguarding and educational vulnerabilities of children in care, previously
looked-after children, and those with a social worker or in kinship care
arrangements.

¢ Provide emotionally available, consistent support

¢ Adapt teaching and behaviour responses to individual need. Working
collaboratively with the Designated Teacher and safeguarding team to provide
consistent, supportive relationships for these pupils.

¢ Maintain confidentiality and dignity

e Challenge stigma and promote belonging

This reflects whole-school responsibility for CfC outcomes.

8. Personal Education Plans (PEPs)

The Trust requires that:

Every CfC has an up-to-date PEP within 20 days of entering care or school
PEPs are:
o Strength-based
o Child-centred
o Outcome-focused
The child’s voice is clearly represented
Targets address:
o Academic progress
o Emotional wellbeing
o Attendance and engagement

All PEPs will be completed and stored electronically using the system determined by the
Virtual School (currently through Welfare Call or other approved platforms). Copies of
the PEP will be made available to relevant professional’s following the schools Data
Protection policy

While PEPs are not a statutory requirement for previously looked after children, the
academy will ensure that they receive appropriate monitoring and support, and that
their progress is regularly reviewed, with the Designated Teacher acting as a key
advocate
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9. Curriculum and Inclusion

The Designated Teacher has a comprehensive understanding of all looked after,
previously looked after, and children in kinship care within the academy, including
access to key contact information for parents, carers, Local Authority Virtual School staff,
support workers and social workers.

This knowledge is central to ensuring that the curriculum is inclusive, responsive and
tailored to meet individual needs. The status of these pupils is identified within the
school's information systems so that relevant staff are aware and able to adapt provision
appropriately, while maintaining strict confidentiality and sharing information on a “need
to know” basis.

Our child-centred ethos and relational approach, supported by small class sizes and
high staff-to-student ratios, enable staff to build strong, frusting relationships and develop
a deep understanding of each learner. The structure of the school day, where staff
spend break and lunchtime with pupils and actively engage in enrichment activities,
further strengthens these relationships and ensures that barriers to learning are identified
and addressed quickly.

Academies deliver a broad, balanced and ambitious curriculum for all children formerly
in care, ensuring full inclusion and equitable access to learning. Teaching is adapted
through scaffolding and flexible pathways, frauma-informed pedagogy, and
therapeutic and relational approaches, enabling pupils to engage successfully with the
curriculum and make sustained progress.

Staff also demonstrate sensitivity when teaching topics such as family structures,
relationships and identity, recognising the lived experiences of these pupils and creating
a safe, respectful learning environment.

As a result, children who are looked after, previously looked after, or in kinship care are
recognised as a key vulnerable group within curriculum planning, fracking, monitoring
and reporting processes, ensuring that they are fully supported to access learning and
achieve positive educational outcomes.

10. Atendance, Behaviour and Exclusion

Each academy implements its own Attendance Policy and Behaviour for Learning
Policy, alongside adhering to the Trust’s Exclusion and Suspension Policy. These are
underpinned by the Trust’'s values of being child-centred and relational, and are
informed by trauma-aware and therapeutic practice. Approaches align with statutory
guidance, including Working Together to Improve School Attendance (DfE, 2022),
Promoting the Education of Children Looked After and Previously Looked After (DfE,
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2018), and Behaviour in Schools: Advice for Headteachers and School Staff (DfE, 2022),
as well as Suspension and Permanent Exclusion from Maintained Schools, Academies
and Pupil Referral Units in England (DfE, 2023).

10.1 AHtendance

Academies place a strong emphasis on promoting positive attendance for children in
care, recognising the impact of stability and routine on learning and wellbeing. In line
with Working Together fo Improve School Attendance (DfE, 2022), schools:

¢ Respond prompftly and proactively to absence

e Work closely and collaboratively with carers, social workers, Virtual Schools and
other professionals

e Take a supportive, relational approach that seeks to understand and remove
barriers to attendance

10.2 Behaviour

Behaviour is understood within the context of each child’s experiences, with a focus on
inclusion and support. In line with Trust values and Behaviour in Schools: Advice for
Headteachers and School Staff (DfE, 2022), staff:

¢ Use relational, restorative and trauma-informed approaches to behaviour

¢ Seek to understand underlying needs or triggers before applying consequences

¢ Maintain high expectations alongside appropriate support, ensuring pupils feel
safe, respected and ready to learn

10.3 Exclusion

Academies are committed to avoiding exclusion wherever possible, particularly for
vulnerable groups such as children in care. In line with the Trust’s Exclusion and
Suspension Policy and Suspension and Permanent Exclusion from Maintained Schools,
Academies and Pupil Referral Units in England (DfE, 2023), schools:

e Prioritise early intervention, inclusive practice and multi-agency support
e Consider the individual circumstances and lived experiences of the child before
any exclusion decision

e Seek advice and guidance from the Virtual School and other relevant
professionals

11. Partnership Working

The Trust will work closely with:

e Carers and families
e Social workers
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e Virtual Schools
¢ Health and therapeutic services

Strong communication is essential to ensure consistency of care and support across
contexts. We believe in developing strong partnerships with parents/carers and care
workers to enable children in care and previously children in care to achieve their
potential to aid their future economic well-being. Review meetings are an opportunity to
further this collaboration and partnership working

We will develop and promote effective working relationships with other agencies,
including agencies providing early help services to children, the Police and Children’s
Social Care, in line with statutory guidance Working Together to Safeguard Children.

We will ensure that the designated teacher will participate in multi-agency meetings
and forums, including IRO and PEP meetings; during which, they will work with the virtual
school head and the child’s social worker to discuss how funding can be best used to
support the progress of children in care in the school and meet the needs identified in
the child’s personal education plan and fo ensure their safety and security.

We will participate in serious case reviews, other reviews and file audits as and when
required to do so by the Local Safeguarding Children Partnership.

12. Student Voice and Participation

CfC will be supported to:

e Share views in PEP meetings
e Influence decisions about their education
e Develop confidence and self-advocacy

13. Monitoring and Accountability

The Trust will:

¢ Track aftainment, progress, attendance and wellbeing

¢ Review impact of interventions and funding

e Report annually to Trustees

¢ Hold academies accountable for outcomes

e Provide staff training to meet the needs of students who are cared for, or who
have been previously cared for. Part of the Designated Teacher’s role is to raise
awareness of issues associated with children in care within the academy and
disseminate information.
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14. Safeguarding

Safeguarding is paramount across The YES Trust and is underpinned by our child-centred
and relational approach, as outlined in our safeguarding principles. We recognise that
children in care (CfC) are at increased risk of placement instability, emotional and
mental health challenges, and exploitation, and therefore require vigilant, coordinated
and tfrauma-informed support. In line with Keeping Children Safe in Education (2025) and
Working Together to Safeguard Children (2023), all safeguarding procedures are fully
aligned with statutory guidance and informed by authentic relationships, professionall
curiosity and a deep understanding of individual need.

While each academy maintains its own Child Protection and Safeguarding Policy,
Designated Safeguarding Leads (DSLs) work in close partnership with the Designated
Teacher to ensure robust, consistent and responsive safeguarding arrangements for CfC.
This collaborative approach ensures that concerns are identified early, information is
shared appropriately, and timely, effective support is put in place to promote safety,
stability and positive outcomes for every child.

15. Policy Review

This policy will be reviewed annually or in response to:
¢ Changes in legislation

¢ Updated DfE guidance
¢ Emerging research on trauma-informed practice
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