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School Context

BRIEF SUMMARY

In September 2024, The Axis Academy welcomed a new Headteacher, marking a significant stage in the school's ongoing
development and strengthening its strategic direction. As a specialist SEMH provision for pupils with EHCPs, the school plays a
vital role in supporting children and young people who have previously struggled in mainstream settings. The school’s mission
is to create a safe, nurturing and aspirational environment where pupils can re-engage with education, rebuild confidence and
develop a renewed sense of purpose. This is underpinned by a clear commitment to doing things differently, through a highly
personalised, relational and trauma-informed approach. The Axis Academy is part of the Youth Engagement Schools Trust and
serves pupils aged 5-18 across Cheshire East. Provision is bespoke, adaptive and designed to meet increasingly complex
needs, with the school's ethos firmly rooted in being child-centred, adaptive and sensitive to need, and authentic in
relationships. These principles shape all aspects of the school's work with pupils, families and external professionals, ensuring
that provision is aligned to individual need and context.

Local Need and External Context

The school is situated in Crewe, an area identified through the Cheshire East JSNA and Tartan Rug analysis as experiencing
significant health and well-being inequalities. Available data indicates that outcomes in several local wards are below both local
and national averages, particularly in relation to mental health, including higher rates of hospital admission linked to self-
harm. Furthermore, the Crewe Care Community is the only area within Cheshire East consistently performing below national
averages across a range of health and well-being indicators. These contextual factors have a direct impact on the profile of
pupils attending the school. Many pupils present with entrenched patterns of non-attendance, complex mental health needs,
significant trauma histories and high levels of anxiety linked to their educational and social experiences. The JSNA identifies
mental health and well-being as key local priorities, reinforcing the importance and appropriateness of the school's trauma-
informed and relational model.

Our School

The Axis Academy was originally designed for 48 pupils but currently educates 76, reflecting rising levels of local and national
demand for specialist SEMH provision. Despite operating above capacity, the school has adapted its physical environment
thoughtfully, repurposing spaces to maintain calmness, safety and emotional containment for pupils. This adaptability is a key
feature of the school's approach and supports pupils’ well-being and readiness to learn. As a SEN Free School with SEMH
designation, the curriculum is ambitious, varied and intentionally designed to support both academic achievement and
personal development. Provision includes a blend of academic and vocational pathways, outdoor education, therapeutic
support, sensory regulation and targeted interventions. These elements work together to support pupils’ wider development
and readiness for adulthood, reflecting the school’'s commitment to holistic education.

Attendance and Engagement

Attendance remains a key priority for the school, but must be understood within the context of pupils’ starting points. Many
pupils arrive with very low levels of engagement, with average attendance prior to joining the school at approximately 52%.
Current school attendance (83.1% in 2024-25) therefore represents a significant improvement for the cohort and reflects the
impact of the school's personalised and supportive approach. The school's work is demonstrating measurable impact,
including a reduction in unauthorised absence and increased levels of engagement in learning and school life. These
improvements are supported by strengthened multi-agency working, more effective tracking systems and a coordinated
approach to early intervention and family support. External review also recognises improving attendance and increased
engagement as a result of curriculum and pastoral developments.

Holistic Well-being and Therapeutic Foundation

A defining strength of the school is its commitment to a whole-child, relational approach. Provision is designed to address
pupils’ social, emotional and mental health needs alongside their academic development. This includes access to sensory
spaces, outdoor learning environments, therapeutic interventions and targeted 1:1 or group support, delivered through a
skilled and committed staff team. Multi-agency working is central to this approach, enabling the school to respond effectively
to the complex and interrelated needs of its pupils. This aligns closely with local priorities identified within the JSNA, ensuring
that provision is both appropriate and responsive to the wider context in which pupils live. Pupil voice further reinforces the
impact of this approach, with pupils consistently reporting that they feel safe, supported and valued. Relationships built on
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trust and authenticity are central to the school's culture and are key to enabling pupils to re-engage with education and make
progress over time.

Summary

The Axis Academy operates within a community facing significant social, emotional and health-related challenges. In response,
the school provides a highly specialised, trauma-informed and relational provision that is tailored to pupils who have often
experienced crisis, exclusion and prolonged disengagement from education. Despite operating above capacity, the school has
maintained a calm, supportive and aspirational environment. Leaders have established a curriculum and wider provision that
prioritises re-engagement, well-being and preparation for adulthood. As a result, pupils are increasingly able to re-engage with
learning, improve their attendance and begin to achieve more positive outcomes. The school's approach is well aligned to local
need and demonstrates clear impact, while continuing to develop in response to the complexity of its context.
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Safeguarding

JUDGEMENT

Not Met Met No Grade

Safeguarding at The Axis Academy is effective and fully meets statutory requirements, underpinned by a strong, open culture
of vigilance in which safeguarding is recognised as everyone's responsibility. Leaders and governors maintain clear strategic
oversight, ensuring that safeguarding systems, policies and practice are well established, consistently applied and kept under
regular review in line with national guidance.

Staff demonstrate a secure and up-to-date understanding of safeguarding responsibilities, supported by comprehensive
induction and ongoing training. This ensures that concerns are identified early and acted upon appropriately. Robust systems,
including the effective use of CPOMS, enable leaders to monitor patterns, respond to emerging risks (including contextual
safeguarding concerns), and ensure that safeguarding records are detailed, well maintained and used to inform timely
decision-making.

External validation, including feedback from School Improvement Partner visits led by Cath Kitchen, confirms the strength of
safeguarding arrangements. SIP reports identify safeguarding as robust, with effective leadership from the DSL and innovative
use of multi-agency networks to support vulnerable pupils, including those beyond the immediate locality. Safeguarding is
consistently prioritised across the school, with strong partnerships between pastoral staff and leaders, and effective access to
systems such as CPOMS enabling senior leaders to provide monitoring, challenge and oversight.

Outcomes from the local authority safeguarding review and the Section 175 audit further confirm that statutory duties are met
and that safeguarding systems are secure. These processes highlight strengths in leadership oversight, staff awareness and
record-keeping, while informing a clear and responsive action plan. Leaders, working in partnership with the trust
safeguarding lead, demonstrate a strong capacity to identify areas for refinement and implement improvements promptly,
ensuring that safeguarding practice remains dynamic and continuously improving. The school's recruitment, vetting and visitor
management procedures are rigorous and compliant, including the maintenance of the single central record and oversight of
safeguarding processes. Multi-agency working is a key strength, with leaders engaging effectively with external professionals to
secure timely support for vulnerable pupils and fulfil statutory safeguarding responsibilities. Safeguarding is embedded within
the wider curriculum and culture of the school. Pupils are taught how to recognise risk, manage relationships and keep
themselves safe, including online. As a result, pupils report feeling safe and supported, and are confident in identifying trusted
adults to share concerns with. Overall, safeguarding arrangements are comprehensive, well-led and responsive to the complex
SEMH needs of pupils. Leaders actively reflect on practice, including through external review, learn from safeguarding cases
and audit findings, and take appropriate action. This ensures that safeguarding remains highly effective and that pupils are
safe, feel safe, and receive timely and appropriate support.

BITE SIZED QUESTIONS NM M NG
sgo1 s the culture of safeguarding and leadership oversight robust and effective across the school? ()
sgo2 Are staff well trained and knowledgeable about safeguarding responsibilities and procedures? ()
sgo3  Are systems for recording, reporting and acting on concerns robust and followed consistently? ()
sGoa Are pupils taught to recognise risk and keep themselves safe (including online)? ()
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SGO5 Does the school work with external agencies to secure timely support for pupils? ()
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Inclusion

JUDGEMENT
Expected
Impl:;%/:rr‘rtlent Needs Attention standard Strong Standard Exceptional No Grade

Inclusion at The Axis Academy is judged to be securely at the expected standard, with clear evidence of strong and, in some
areas, highly effective practice. Leaders have established a highly inclusive, trauma-informed culture where pupils’ individual
needs are well understood and prioritised, enabling pupils with complex SEMH profiles to re-engage with education and
develop a strong sense of belonging. Leaders ensure that pupils’ needs—including emerging and additional vulnerabilities—
are accurately identified and acted upon. Systems such as the vulnerable pupil tracker and widely accessible pupil information
enable staff to maintain a detailed understanding of each pupil’s context. As a result, staff adapt provision effectively and take
appropriate action to reduce barriers to learning and well-being. The graduated approach (‘assess, plan, do, review') is
increasingly embedded across the school. Staff are trained to respond to pupils’' needs through adaptive teaching and bespoke
provision, supported by coordinated use of provision mapping and collaboration between SEND and pastoral teams. This
ensures that interventions are targeted, joined-up and responsive, reducing duplication and improving consistency of support.
There is strong practice in the school's curriculum and wider provision in removing barriers to participation. Leaders have
designed highly adaptive learning pathways, including bespoke programmes for pupils with complex needs and preparation
for adulthood pathways. These approaches have led to improved engagement and attendance, demonstrating clear impact in
addressing disadvantage and re-engaging pupils in education. Inclusion is further strengthened through the school's relational
and therapeutic model. Pupils benefit from a wide range of targeted support, including sensory provision, therapeutic
interventions, and multi-agency collaboration. As a result, pupils report feeling safe, supported and understood, and
relationships across the school are strong, promoting positive behaviour, engagement and well-being. Leadership of inclusion
is a key strength. The SENCo has clear influence within the leadership structure and works effectively with pastoral teams to
secure inclusive practice across the school. External review confirms that systems are becoming increasingly aligned across
safeguarding, SEND and pastoral provision, enhancing the school's ability to respond holistically to pupils’ needs. Leaders
recognise that further development is required to strengthen the precision of inclusive practice in line with the highest
standards. In particular, work is ongoing to improve the use of data to evaluate impact, ensure that EHCP targets are
consistently broken down and reviewed, and strengthen strategic understanding of disadvantaged pupils, including those
supported through pupil premium. Overall, inclusion is effective and improving. Pupils are well supported to overcome
barriers, participate fully in school life and feel a strong sense of belonging. Leaders demonstrate an accurate understanding
of strengths and areas for development, and there is clear capacity to move from securely meeting the expected standard
towards consistently strong and, in some areas, exceptional practice.

BITE SIZED QUESTIONS URG ATT EXP STR EXC NG

INO1 Are pupils’ needs (including emerging needs) accurately identified and acted ()
upon to reduce barriers?

IN02 Do leaders set high expectations and provide support that reduces barriers ()
to learning and well-being?

INO3 Is the graduated approach (‘assess, plan, do, review') well embedded and ()
supported by staff training?

INO4 Is leaders’ understanding of the needs of disadvantaged pupils secure and ()
used to inform planning?
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Is the pupil premium strategy well implemented and improving outcomes

INO5
for disadvantaged pupils?

Inoe  Does the SENCo have sufficient authority and influence within the school
leadership structure?

INO7 Do leaders engage with the local area SEND partnership and promote the
local offer?

INO8 Are pupils known to children’s social care (including LAC/PLAC) supported,
and do PEPs improve their opportunities?

IN09 Is alternative provision commissioned appropriately, used in pupils’ best
interests, and monitored for welfare and progress?

IN10 Do pupils feel a strong sense of belonging and thrive, and is inclusive
practice shared beyond the school where appropriate?
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Curriculum & Teaching

JUDGEMENT
Expected
Impl:;%/:rr‘rtlent Needs Attention standard Strong Standard Exceptional No Grade

Curriculum and teaching at The Axis Academy are currently judged as requiring improvement (needs attention). Leaders have
an accurate understanding of strengths and areas for development and have prioritised this area appropriately within the
school improvement plan. While the curriculum is increasingly well designed and teaching is developing positively,
inconsistencies in assessment and the identification of learning gaps limit the impact on pupil outcomes.

The school’s curriculum intent is ambitious and well considered, reflecting the complex SEMH needs of pupils. Leaders have
designed a broad, balanced and increasingly personalised curriculum, with clear pathways that support both academic
progress and preparation for adulthood. External review highlights that curriculum development is a strong and emerging
area, with bespoke pathways, such as adapted KS4 provision, successfully improving engagement and attendance.

Curriculum sequencing is developing effectively, with subject plans outlining the progression of key knowledge and skills over
time. Staff are increasingly confident in articulating the rationale for curriculum choices and how provision is adapted to meet
the needs of individual pupils. This includes the use of innovative approaches, such as technology to support access and
adaptive teaching strategies, which are beginning to support more inclusive learning experiences.

Teaching is characterised by positive relationships and a strong focus on meeting individual needs. Teachers are developing
their use of explanation, modelling, questioning and adaptation, and there is a clear focus on improving consistency across the
school. The use of strategies such as Zones of Regulation and adaptive resources demonstrates growing strength in
supporting pupils’ engagement and emotional readiness to learn.

However, assessment remains a key area for development (CT06). While formative assessment is used within lessons, systems
are not yet sufficiently robust or consistent to reliably check understanding and inform teaching across the curriculum. This
limits the effectiveness of planning and the ability to ensure that learning builds securely over time. Leaders have identified
this as a priority and are working to refine assessment systems and improve staff confidence in their use.

Similarly, the identification and closing of learning gaps (CT08) are not yet sufficiently precise or consistent. Although leaders
monitor the curriculum regularly, strategies to systematically identify gaps and ensure that all pupils, including disadvantaged
pupils and those with SEND, make strong progress are still developing. Current data systems do not yet provide the level of
reliability needed to support this work effectively.

There are clear signs of improvement. Staff understanding of the purpose of data and assessment is strengthening, and
leaders are taking active steps to ensure that systems become more meaningful and impactful. Curriculum developments,
alongside improvements in engagement and attendance, provide a strong foundation for further progress in this area.

Overall, while curriculum intent and teaching practice show emerging strengths, the impact on learning is not yet consistently
strong due to weaknesses in assessment and gap analysis. Leaders have accurately identified these issues and have clear
plans in place to address them. There is strong capacity to improve, with curriculum and teaching developments beginning to
lay the foundations for more consistent and effective outcomes over time.

BITE SIZED QUESTIONS URG ATT EXP STR EXC NG
cto1  Isthe school's curriculum intent ambitious and well articulated? o
ctoz s the curriculum offer broad, balanced and equitable for all pupils? o
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Is the curriculum well sequenced to build knowledge and skills over time?

cTO03

CTo04 Do teachers explain, model, question and adapt teaching to meet pupil
needs?

CTO05 Does the school teach pupils to read and support those who struggle with
reading?

cToe IS assessment used effectively to check understanding and inform teaching?

cto7 IS subject leadership effective and is staff expertise strong across the
curriculum?

cTo8 Do leaders and teachers identify and close learning gaps for all pupils,
including disadvantaged and those with SEND?

ctos Do leaders monitor, evaluate and improve the curriculum over time?
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Achievement

JUDGEMENT
Expected
Impl:;%/:rr‘rtlent Needs Attention standard Strong Standard Exceptional No Grade

Achievement at The Axis Academy is currently judged as requiring improvement (needs attention). Leaders have an accurate
understanding of both strengths and areas for development and are taking appropriate, planned action to improve outcomes
for all pupils. This reflects a clear and honest self-evaluative culture, with achievement identified as a key priority within the
school's improvement strategy.

Pupils benefit from a highly adaptive, trauma-informed curriculum which is designed to re-engage learners who have
previously experienced significant disruption to their education. Many pupils demonstrate secure knowledge and make
progress from very low starting points, particularly in relation to engagement, attendance and readiness to learn. However,
this progress is not yet consistently evidenced across all subjects or cohorts, and variability remains in the depth and security
of pupils’ learning over time.

Leaders have established systems for monitoring attainment and progress, and there is growing staff understanding of the
purpose and use of assessment. However, these systems are not yet sufficiently robust to provide precise and reliable
information about pupil outcomes. In particular, weaknesses remain in the accuracy of identifying learning gaps and in using
assessment effectively to inform curriculum planning and teaching (AC03). The school has recognised this as a key
development priority and is working to strengthen data systems and improve consistency in assessment practice.

Reading is an area requiring further development. While targeted interventions are in place, there is not yet a cohesive, whole-
school approach that ensures all pupils develop fluency and comprehension sufficiently to access the full curriculum (AC04).
Leaders are aware of this gap and are implementing strategies to strengthen reading provision and embed it more
consistently across all subject areas.

Leaders’ understanding of achievement, including the ability to identify trends and act on areas of underperformance, is
developing but not yet sufficiently secure (AC07). Current data limitations reduce the precision with which leaders can evaluate
impact and target interventions. Work is underway to improve the quality and reliability of data to enable more informed
strategic decision-making.

There are, however, emerging strengths within this area. Curriculum development is a strong and improving aspect of the
school's work, with increasingly well-articulated pathways designed to meet the complex needs of pupils. These bespoke
approaches are beginning to have a positive impact on engagement and attendance, which are critical precursors to improved
academic outcomes.

Outcomes linked to preparation for the next stage show more positive impact. Pupils are increasingly supported to move into
appropriate post-16 destinations, reflecting the school's strong focus on personalised pathways and preparation for
adulthood. This indicates that where provision is well aligned and targeted, outcomes can be strong.

Overall, while pupils are beginning to achieve more securely in some areas, achievement is not yet consistently strong across
the curriculum or for all groups. Leaders have correctly identified the key barriers to improvement and have prioritised the
development of assessment, reading and leadership. There is clear capacity to improve, with systems and curriculum
developments already beginning to address identified weaknesses.

BITE SIZED QUESTIONS URG ATT EXP STR EXC NG

ACO1 Do pupils achieve well overall and are they well prepared for the next stage ()
of education, training or employment?
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Do disadvantaged pupils, pupils with SEND and those known to children’s

AC02
social care achieve well, and are gaps closing?

aco3 Do leaders accurately identify learning gaps and use assessment effectively
to inform teaching and curriculum decisions?

acosa Do pupils read fluently and with good comprehension so they can access
the curriculum?

Acos Do pupils acquire deep, secure knowledge and skills across the curriculum?

Acos Are attainment and progress trends improving and sustained for most
pupils and groups?

aco7 Do leaders have a secure understanding of pupils’ achievement and act on
significant weaknesses?

acog  Are pupils well prepared for their next steps, and do outcomes support
successful destinations?
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Attendance & Behaviour

JUDGEMENT
Expected
Impl:;%/:rr‘rtlent Needs Attention standard Strong Standard Exceptional No Grade

Behaviour and attendance at The Axis Academy are currently judged as requiring improvement (needs attention). Leaders
have an accurate understanding of strengths within behaviour systems and relationships, alongside clear identification of key
areas for development, particularly in attendance and the consistency of staff implementation. This reflects a realistic and
evaluative approach to self-assessment, aligned to the school's development priorities.

A key strength of the school is its relational, trauma-informed approach to behaviour. The consistent application of high
expectations alongside strong pastoral support fosters a calm and respectful environment where pupils feel safe and
supported. Relationships between staff and pupils are positive, and behaviour is generally well managed, enabling pupils to
engage with learning. External evidence highlights the effective use of approaches such as Zones of Regulation, which support
pupils in understanding and managing their emotions and behaviour.

Leaders have implemented clear behaviour systems and expectations, and these are understood by most staff. Pupils respond
positively to structured approaches, including recognition and rewards for effort and achievement. There is evidence of
consistent practice in many areas, and pupils are increasingly able to reflect on their behaviour and regulate their responses.
These strengths indicate that behaviour systems are generally effective in supporting a positive learning environment (AB01-
ABO3, AB06-AB08).

However, attendance (AB04) remains a key area for development. While improvements have been made, attendance is not yet
consistently strong for all pupils or groups. Leaders recognise that attendance must be understood within the context of
pupils' complex SEMH needs and historically low starting points. Current strategies, including targeted interventions, multi-
agency working and bespoke support, are beginning to have a positive impact, with reductions in persistent absence and
improvements from baseline. Nevertheless, attendance remains below national expectations and continues to be a priority for
further improvement.

In addition, leadership support for the consistent implementation of behaviour and attendance systems (AB09) requires
further strengthening. While systems are in place, external review indicates variability in staff understanding and application,
particularly in relation to follow-up actions and accountability. Some staff require further support to apply systems consistently
and to take ownership of behaviour processes, including effective recording and follow-up of incidents. Leaders have identified
this and are taking steps to strengthen monitoring, communication and staff accountability.

There are clear signs of improvement. Attendance tracking systems are in place and enable early identification of concerns,
and leaders are increasingly using data to inform targeted support. Behaviour systems are being refined to ensure greater

consistency, and there is a continued focus on aligning approaches across the school. These developments demonstrate a

growing capacity to improve outcomes in this area.

Overall, behaviour systems are largely effective and underpinned by a strong relational ethos; however, the impact is not yet
consistently strong due to ongoing challenges in attendance and variability in implementation. Leaders have accurately
identified these priorities and have appropriate plans in place to address them. There is clear capacity to improve, with existing
strengths in relationships and pastoral support providing a solid foundation for further development.

BITE SIZED QUESTIONS URG ATT EXP STR EXC NG
aBo1  Are behaviour expectations clear and consistently applied across the ()
school?
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Is low-level disruption prevented and addressed so that learning is not

ABO2
interrupted?

aBo3  Are bullying, aggression, discrimination and derogatory language prevented
and dealt with?

aBog s attendance strong for all pupils and groups, with effective action when it
dips?

aBos  Are pupils punctual to school and lessons, with lateness addressed swiftly?

ABos  Are suspensions and permanent exclusions used, and how effective is
reintegration?

ago7  Does the school improve behaviour and attendance for pupils with
particular needs?

aBog  Are relationships between pupils and staff positive and respectful, creating
a culture where pupils feel and remain safe?

ABo9 Do leaders support staff to implement behaviour and attendance systems?
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Personal Development & Well-being

JUDGEMENT
Expected
Impl:;%:rr\rtlent Needs Attention standard Strong Standard Exceptional No Grade

Personal development and well-being at The Axis Academy are securely at the expected standard, with clear evidence that the
school is beginning to move into strong practice in a number of areas. Leaders have established a coherent and well-
sequenced programme that reflects the school's trauma-informed, relational ethos and responds effectively to the complex
SEMH needs of its pupils. As a result, pupils are supported to develop socially, emotionally and psychologically, alongside their
academic learning. The personal development curriculum, including PSHE, relationships education and wider enrichment
opportunities, is well structured and consistently delivered by trained staff. Systems such as Skills Builder are used to monitor
participation and support evaluation, ensuring that all pupils—including those with additional vulnerabilities—access a broad
and inclusive offer. This enables pupils to develop confidence, resilience and an understanding of how to keep themselves safe
and healthy. A significant strength of the school lies in its pastoral and therapeutic provision. The highly relational culture,
underpinned by consistent adult support, targeted interventions and effective multi-agency working, ensures that pupils’ well-
being is prioritised and barriers to engagement are reduced. Pupils report that they feel safe, supported and understood,
demonstrating the positive impact of this approach on their readiness to engage in school life. The school provides a range of
meaningful leadership and enrichment opportunities, including student council and wider leadership roles, which are
increasingly embedded and accessible to all pupils. These opportunities support pupils to develop responsibility,
independence and a sense of contribution to the school community, strengthening belonging and personal growth.
Preparation for adulthood is a notable strength and an area where the provision is moving into strong practice. The school has
established developing links with external partners, access to careers guidance and opportunities for work-related learning.
This is reflected in consistently positive outcomes, with almost all Year 11 pupils over the past three years securing a positive
post-16 destination. This demonstrates the strong impact of the school’s personalised approach to preparing pupils for the
next stage of education, employment or training. Leaders have an accurate understanding of the next steps required to
further strengthen this area. This includes continuing to embed consistency across all elements of the programme, particularly
in relation to the strategic oversight and evaluation of careers provision and ensuring that all strands of personal development
are fully aligned. Overall, personal development and well-being provision is effective and continues to improve. Pupils benefit
from a rich and inclusive programme that supports their well-being, character development and future readiness. Leadership
demonstrates clear capacity to build on this strong foundation, with elements already reflecting strong practice and the
potential to develop further towards exceptional provision.

BITE SIZED QUESTIONS URG ATT EXP STR EXC NG

PDO1 Is the personal development programme coherent and well sequenced ()
across the curriculum and wider opportunities?

ppo2  Are RHE/RSHE, PSHE and citizenship taught and monitored? ()

ppoz Do all pupils, including disadvantaged pupils and those with SEND, )
participate well in personal development opportunities?

pposa IS pastoral support effective in promoting well-being and removing barriers ()
to learning?
ppos  Does careers education prepare pupils well for future education, ()

employment or training?
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Leadership & Governance

JUDGEMENT
Expected
Impl:;%:rr\rtlent Needs Attention standard Strong Standard Exceptional No Grade

Leadership and governance at The Axis Academy are securely at the expected standard, with clear evidence of developing
strong practice across several aspects. Leaders demonstrate a clear commitment to improving outcomes for pupils within a
complex SEMH context, with strategic priorities closely aligned to the needs of the cohort and the wider community. Self-
evaluation is accurate and reflects an honest appraisal of strengths and areas for development, supporting a coherent
approach to ongoing school improvement. Leaders have established a culture in which pupils’ needs are central to decision-
making. The school's trauma-informed ethos underpins leadership actions, ensuring that provision is responsive, inclusive and
aligned with pupils’ social, emotional and mental health needs. This is evident in the development of adaptive curriculum
pathways, therapeutic support systems and a personalised approach to engagement, which together enable pupils to re-
engage with education and make progress from their starting points. Leadership capacity is strengthened through effective
collaboration across teams, particularly between safeguarding, SEND and pastoral functions. External review identifies that
systems are increasingly aligned and that leaders are proactive in refining processes to improve consistency and impact.
Leaders demonstrate openness to challenge and actively engage with external partners, including the trust and school
improvement partner, to inform development priorities and strengthen practice. There is growing evidence of strong
leadership practice in areas such as safeguarding, inclusion and curriculum adaptation. Leaders have taken decisive action to
improve systems, for example strengthening safeguarding processes and enhancing the use of data and monitoring to
support decision-making. This demonstrates a developing ability to drive improvement and respond effectively to emerging
needs. Governance arrangements are in place and support the school in meeting its statutory responsibilities. Governors and
trustees are aware of the school's strategic direction and provide an appropriate level of challenge and support. Recent
developments, including strengthening the governing body and ongoing recruitment to key roles, are enhancing capacity to
hold leaders to account more effectively. Leadership also places appropriate emphasis on staff well-being and workload, with
efforts made to develop a professional culture that supports staff resilience in a demanding context. Leaders recognise that
sustaining this culture is key to maintaining stability and securing ongoing improvement. Leaders have an accurate
understanding of the next steps required to move practice further towards consistently strong. These include strengthening
the strategic impact of governance, ensuring that monitoring and evaluation are consistently robust across all areas, and
further embedding the use of data to demonstrate impact over time. Overall, leadership and governance are effective and
continue to develop. The school has a secure foundation, with leadership decisions consistently aligned to pupils’ best
interests. There is clear capacity within the leadership team and governance structures to build on current strengths, with
elements already demonstrating strong practice and the potential to develop further towards consistently high-quality
provision.

BITE SIZED QUESTIONS URG ATT EXP STR EXC NG

Lgo1  Areleaders’ self-evaluation and improvement priorities accurate and ()
coherent across the school?

Lgo2 Do governors/trustees set strategic direction, use resources, and hold ()
leaders to account?

Lgo3 Do leaders build a professional culture, protect workload and develop staff o
expertise?
Lgosa Do leaders work with parents, other schools and external agencies to ()

improve provision and outcomes?
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Lgos s the school's capacity for sustainable improvement secure and well o
evidenced?

LGos Areleaders’ decisions consistently in pupils’ best interests and aligned to o
the school’s values?

Lgoy Do leaders and governors reliably discharge statutory duties and ensure o
oversight that joins up with safeguarding?
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